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Introduction 
A recent article in an English language newspaper referred to the impor-
tance of good attendance for good academic accomplishments of students, 
. '' saylng . . . schools with poor attendance levels were likely to do badly 
(in the General Certificate in Secondary Education test in Britain) (1993 
Daily Yomiuri) . " 
In Axiom 2 (1993 Asano) . Asano has asserted the importance of positive 
attitude on the part of the students in acquiring foreign languages saying 
that "there is an lceberg Effect which affects the acquisition of a foreign 
language. " We can see only a tip of an iceberg and the larger part that 
is under water remains unseen. In the case of language acquisition, stu-
dents need a lot of practice in the receptive skills of listening and reading 
before they can progress in the productive skills of speaking and writing. 
The receptive skills can be regarded as the part of an iceberg that is un-
der water and invisible to us. In order to make the tip of the iceberg 
(the productive skills) Iarger, the students need a great deal of practice 
in listening and reading so that they can make the part that is under wa-
ter larger. Only when the unseen part gets far larger, can we see the 
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change in the part that is above water. 
At the 19th All Japan Convention of Seven Regional Associations of 
Teachers of English (Zenkoku Eigo Kyoiku Gakkai) held at Matsumoto 
College of Dentistry in Shiojiri City in Nagano Prefecture (Aug. 5 - 6, 
1993) , Tamai referred to the kinds of listening activities given in many 
senior high schools in Kansai area as follows: 
Out of 100 cases, 
81. 3 were listening to audio tapes of textbook reading recorded by 
natives 
18. 2 were listening to conversations on audio tapes 
13. 3 were watching video 
74. 9 were listenin~ to a Japanese teacher read the text aloud 
58. 6 were listening to AETS (assistant English teachers) read the text 
aloud or give a talk 
40.4 were transcribing English sentences 
75.4 were answering listening tests (including term-end examinations) 
14. 3 were doing listening comprehension activities using commercially 
available books ' ' and 6. 9 were other than the above. 
Most of the above activities are what I call hearing (1993 Uruno) . Hear-
ing is a passive/receptive activity and it does not activate listening skills 
unless properly.monitored by the instructor. 
Tamai also cited reasons given by secondary school teachers for not 
introducing listening activities. This list is based on his survey of second-
ary school teachers in Kansai area. He did not give the exact number of 
teachers surveyed, but out of those surveyed 
42. 5% said they didn' t have time for listening comprehension practice 
4. 7% said the rate of progress was discouragingly low 
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16. O% said it was difficult to gauge the progress 
17.9% said they didn' t know how to help their students in listening 
comprehension 
1. 9% said they didn' t have a tape-recorder 
7. 5% said their school didn' t have a language lab 
2. 8% said they didn' t have a native instructor 
and 
6. 6 % gave reasons other than the above. 
These figu~es clearly show that many secondary school teachers are rather 
reluctant to give listening comprehension practice in their classes. One 
reason for this could be their lack of confidence in the use of their Eng-
lish (1992 Uruno). According to Tamai, more than 65% of teachers 
surveyed said they were comfortable in teaching reading/writing, and only 
16% picked listening as their most confident area for teaching. 
Given these situations, we can assume that the listening comprehension 
ability of college students is rather low. Will they actually score low on 
the listening test? This was one of the reasons why I had decided to give 
a listening test in the early stages of my English I classes in 1992. 
Quite by chance, I was assigned to the same class for two consecutive 
years - the first year with English I and the second year with English 
II - and this fact has prompted me to try to find out how much progress 
my students have made in a year in their listening comprehension ability. 
Administering Of CELT 
In order to be fair to the students, I have decided to use the same 
listening test I used in the previous year, and I gave the second test on 
the closest possible date to the date that they had taken the test in the 
first year (on June 2 in 1992, and on June I in 1993). 
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This test is called A Comprehensive English Language Test for Learn-
ers of English (commonly called CELT) comprising test questions in three 
areas, namely Listening. Structure and Vacabulary Sections. I have used 
only the Listening section. 
The Listening section is made up of 50 questions in all, with 20 ques-
tions in Part I , 20 questions in Part II , and 10 questions in Part m. 
In Part I , students are to hear a question on the tape and then read the 
four possible answers that are printed in the test booklet. They have to 
choose one best answer for each question and mark the answer sheet. In 
Part II , students are tested in their understanding of statements that they 
hear on the tape. After hearing a statement, they have to read the four 
sentences that are printed in the test booklet and choose one sentence that 
is closest in meaning to the statement they have heard. Part lll tests their 
comprehension of dialogs. After hearing a short conversation between a 
man and a woman, students have to answer a question about what was 
said. They have to read the four possible answers that are printed in the 
test booklet and choose the best answer. 
CELT has two forms : Form A and Form B. They are on the same 
difficulty level. In my case, I have used only Form A. 
Number of Correct Answers in the CELT Listening Test 
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year, there was a 15% increase in the number of correct answers over 
the previous year. In other words, the students have improved their listeh-
ing comprehension ability to some extent, but not drastically. Though the 
increase can be considered meaningful, it was not as great as I had hoped 
it to be. 
What can facilitate better results? In this section of the paper, I would 
like to think about some of the factors that affect the performance of the 
students. 
For a drastic increase in the number of correct answers in the listen-
ing test, students 
1. must meet more often 
2. must practice listening on their own even out of class 
3. must not miss classes frequently 
4. must be highly motivated 
5. must not be tired when they take the test 
and the instructor 
1. must make sure that the students are listening (not hearing) 
2. must give motivating assignment for after-class listening activities 
3. must devise a way to strongly discourage the students from missing 
classes 
and 
4. must give tasks that students enjoy doing. 
Table I also shows us that only 3 students scored lower than the 
previous year. These students have had some problems. One is suffering 
from a slight psychological problem and seeing a medical doctor on a 
regular basis. Another was involved in a serious traffic accident and was 
going through a hard time at the time of the test. And the third seems to 
have lost interest in pursuing academic studies, and is missing classes 
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very often. 
Implications 
The results of CELT Listening have reinforced the importance of the 
following factors for a big gain/progress in listening comprehension ability. 
1. Choice of Material 
It is better to give easy tasks rather than difficult ones. Tasks that 
are too difficult can only discourage students. Also it is better to use 
tasks that won' t take too much time. Short tasks that are easy (but 
not too easy) give students a sense of accomplishment, and this 
motivates them to listen to English more enthusiastically in class, and 
more extensively on their own. ' 
2. Encouragement by the Instructor 
Students perform better when their teacher gives them appropriate 
encouragement. Encouragement in this case serves as positive reinforce-
ment, resulting in an improved performance. 
3. Good Attendance 
Students who often miss classes tend to perform poorly and this 
influences other students. By reminding students of the importance of 
good attendance in class from time to time, we can help our students 
to perform better in acquiring English skills. Table I shows that those 
who missed classes 10 times or more failed to gain much in the second 
test. 
4. Less Part-time Work 
Many students work part-time, and in extreme cases some come to 
class part-time and work full-time. Some students work at night, and 
come to class half asleep. Some students are so tired from overwork 
that they can' t keep their eyes open for more than five minutes. Work-
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ing part-time on weekends is permissible, but we must let our stu-
dents know that working 4 nights a week will only result in wasting 
their time and money. In such a case, they should either quit work-
ing part-time so often, or quit being a student. Those who are fall-
ing asleep in class often should sleep at home and come to class when 
they are ready to study. Fatigue is a negative factor, and we should 
make sure that our students are alert in class. 
5. Multi-media Instruction 
Even a single tape-recorder can provide chances for students to lis-
ten to authentic English. We can expose our students to various 
examples of English by using a tape-recorder. 
Video adds color, action, and dimension to the sound that is availa-
ble on the tape-recorder. By showing a short video, the instructor 
can save thousands of words and yet give far greater exposure to real 
English that can' t be given on a tape-recorder. 
A computer enables the instructor to coordinate multi-level, multi-
media instruction, giving more chances for students to experience real 
communication, including trips abroad or homestay in virtual reality. 
6. Training of Four Skills 
Reading is said to be the core of all the four skills, but listening 
is said to facilitate better skills in reading. In the teaching of English, 
we should try to foster all four skills rather than work on one skill 
only. By helping our students acquire all four skills, we can expect 
"iceberg effect" to operate on the overall ability of the students. 
The results of CELT Listening has also indicated the importance of the 
use of motivating tasks. What is a task that is motivating? According to 
a survey I have conducted, a motivating task 
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I have also given TOEFL to the students to find out how well they 
will do in TOEFL. Because of time availability, I had to give TOEFL in 
two separate sessions. Those who missed one of the sessions are excluded 
from the list. 
ConcIUSiOn 
From the above observation, we can conclude that student motivation 
plays a great role in the students' acquisition of English. Teachers must 
encourage the students to come to class regularly without missing too often 
by giving stimulating and challenging classes based on well-organized 
presentation. This makes it necessary for both parties (students, and teach-
ers) to create a good learning atmosphere with good rapport, fair treat-
ment, shared responsibility and mutual respect. 
Punctuality is essentid^1 in a good class. If a student comes in late, he 
/she disrupts the flow of the class and, in the worst case, even the train 
of thought of the instructor. On the other hand, if the teacher goes to 
class late, he/she wastes the students' time and gives ,unfavorable mes-
sage against studying hard. 
Another important element for a good class is flexibility. Both teachers 
and students are living people. Teachers must be able to deal with the 
class depending on the mood, readiness, fatigue, etc. of the students. 
Interaction is also vital for an active class. Interaction among students, 
and interaction between the teacher and students are both essential for a 
good class. 
Our primary goal in teaching English in freshman classes should be 
helping our students acquire usable English - English that they can read-
ily use for effective communication. 
We shoud help our students to revitalize the English they already 
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possess for better communication. By communicating in English, our stu-
dents will come to understand the fun of using English, and once they 
realize that they can communicate in English, they will be self-motivated to 
practice English for further communication. Our job as teachers of English 
is, therefore, to sell the fun of studying English for meaningiul communica-
tion outside the classroom. We should let our students see the wood as 
well as the trees by showing them how communication is carried on 
regardless of some minor mistakes. 
We should let our students know that it is quite all right to make 
mistakes if they learn by making mistakes. They have to understand that 
they learn by making mistakes. It is almost impossible to learn to speak 
English without making mistakes. Our students should_ come to understand 
that learning English is a fun activity but that they have to make lots of 
mistakes in learning the four skills of English : reading, writing, speak-
ing and listening. 
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